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This study looked atthe induction training program introduced by the
government of Khyber Pakhtunkhwa in the light of National Professional
Standards for Elementary Teachers (NPSET) in Pakistan. For this purpose,
five necessary standards for teaching were compared with the induction
training. Qualitative research design was used, 20 teacher trainees were
purposively selected for detailed interview based on five National professional
Standards for Elementary Teachers in Pakistan. The data were analyzed
through thematic analysis technique, the interviews were transcribed,
categorize and then thermalized. From data analysis it was found that
induction program was not based on national professional standards as the
focus of induction was not on professional development of teachers rather its
focus was on content teaching. It was recommended that induction should
bring some changes within its practice as this program needs to focus more on

professionalism rather content teaching and hence must focus on
professionalism rather content teaching.

Introduction

Teacher education aims to make teachers proficient and efficient to face the possible challenges in
their respective fields. Quality of learning is totally dependent on quality of teaching, if you have quality
teachers then the quality students are the byproduct (Sultana, 2009). Initially, the program of teacher
preparation was called teacher training (Lal, 2016). It, prepared teachers as mechanics or technicians. It had
narrower goals with its focus being only on skill training. The perspective of teacher education was therefore
very narrow, and its scope was limited. As W.H. Kilpatric put it, —we can train animal but cannot educate
them we can only educate human beings (Source).

Teacher education is the combination of three core things; first, teaching skills, includes providing
training to teachers necessary for instruction, planning, usable assessment technique, and all those skills
necessary for instruction. Second, pedagogical theory, includes providing philosophical, sociological and
psychological considerations to teachers to enable them to practice teaching skills in classroom. Third,
professional skills, includes all those necessary skills for the profession, like: counselling skills, interpersonal
skills, computer skills (Lal, 2009).Teacher preparation programs should aim at developing teacher the
proficiency level of general education and personal culture, the expertise to utilize available resources, the
ability to teach and educate others, the awareness of principles which inspire good human relations and a
sense of responsibility to contribute both by teaching and by example for overall development of a country.
Ibrahim (19990 opined that teacher education needs to be updated with the changes in society, it should be a
dynamic, not a static process.
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Modes of Teacher Education

There are mainly three types of teacher educations., In-service teacher education is an attempt of
training in-service training through certain activities and courses to upgrade their professional knowledge,
skills, and competence in the teaching profession (Osamwonyi, 2016). Effective teachers constantly learn
and update their teaching skills and share successes and challenges with fellow educators. Therefore, it
includes all forms of education and training given to a teacher who is already on the job of teaching and
learning.

The purpose of in-service teacher education programs is to update the knowledge, skills of the teachers
about teaching Siddiqui (2008). Teachers need upgrading their knowledge, skills because the skills
appropriate for generation ago might no longer prepare students for the world beyond school. Students are
being tasked to be more creative and thoughtful in their daily activities (Fisher (2003).Those programs by
which a person is trained before he enters to the professional field are called pre-service teacher education
programs which are mostly provided by teacher education institutions. In April 2009, the Preservice Teacher
Education Program (Pre-STEP) National Steering Committee directed the establishment of a national task
force of well-known educators from all around the country to conduct an investigative study on the current
patterns, policies, and programs of pre-service preparation of teachers and hence to recommend usable
courses and programs based on National professional standards for teachers. Consequently, the programs of
pre-service teacher education in Pakistan were revolutionized, 4-year degree program were introduecd
(MoE/GoP, 2009).

Induction usually means the period or programs during which new teachers are supported in their
new profession. The teacher induction period refers to the transitional period between pre-service preparation
and continuing professional development, including the first few years of teaching (Huling-Austin, Odell,
Ishler, Kay, & Edelfelt, 1989). It is an intense phase in which teachers learn many things and must deal with
the typical difficulties of beginning teachers (Huberman, 1989; Veenman, 1984).Induction is a process of
introducing new teachers into their new roles, both as teachers and as members of the school organization.
As new members of the school organization, they often must compete for a place amongst the more
experienced teachers, adjust to the main school culture, and earn the gratitude of colleagues (Kelchtermans &
Ballet, 2002; Zeichner & Gore, 1990). Beginning teachers’ induction period is very vital in view of their
further careers. Teachers form their professional individuality, construct a professional practice and often
decide to stay in the profession or to leave it (Feiman-Nemser, 2001). A still increasing number of schools
supports beginning teachers with an induction program: a formal program that is meant to support new
teachers in their first years of teaching after their pre-service education (Beijaard, Buitink, & Kessels, 2010).
Due to cultural differences and local policies, to some extent goals and content of induction programs in
various countries differ. However, it is gradually known that induction programs are crucial, for even a very
comprehensive teacher education program cannot prepare teachers for their job completely (Britton, Paine,
Pimm, & Raizen, 2003).

Teacher Induction Program in Khyber Pakhtunkhwa

In 2013, Pakistan Tehreek Insaf (PTI) got lead in KP and established their government. The manifesto
of this political party was to bring change in KP various departments, of which education was the priority.
Thus, taking advantage from 18" amendment, the KP government also initiated some reforms including
independent monitoring unit, developing school infrastructure, and increase in enrollment rate and many
others. These reforms according to (Alif Ailan, 2107; ASER, 2107) reports brought some positive changes.
However, one of the recent education reforms -New teacher Induction Policy- had been criticized by various
stake holders in education department (Ahmad, Ali. 2018). This new policy was approved from provincial
cabinet and on priority basis it was implemented. In this policy the previous criteria for teacher recruitment
was revised and new policy for all cadres was introduced.

Rationale behind Policy
The KP government conducted a study to explore the quality of primary teachers in (Ahmad, Ali, 2018),

and found that the content knowledge of the teachers was weak. But, this survey has been criticized by many
researchers as Reba (2017) a survey test for measuring the competency level of primary teachers, was
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conducted. Unfortunately, only 7% of the total participated teachers were able to qualify the survey test. The
findings of the study were generalized on all other cadres and at the end this study recommended that
necessity of professional qualification in teacher induction policy should be demolished. Although,
according to Ahmad, Ali, (2018) this study was criticized by (Ali, 2017) in Peshawar during a presentation in
a seminar on “Teacher professional qualification” he stated that “I have many points to criticize on this
study. First, the purpose of the survey test was not disclosed with the participant which is against ethical
consideration of the research. Second, the selected sample was not appropriate representative of the
population. Hence, the study conducted by KP government and the recommendation of that study was the
reason of revising the induction policy of teachers and demolishing professional qualification as an important
condition for teaching. The current study is designed to look at the curriculum of the induction program from
the perspective of the standards of teacher education from the perspectives of standards designed for
elementary teachers in Pakistan. These standards are the results of great deliberation and hard work, and this
was the first attempt to streamline the teacher education in the country. The study have implications for
teacher education in Pakistan.

Statement of the Problem

Teacher education is crucial for effective teaching in classroom, because it enable teacher to perform
duties more effectively. The KP government changed the year olds system of recruitment, and introduced a
new type of induction program- recruiting untrained teachers, and then giving them training in an
untraditional way. This mode of induction has been criticized by educations (Sohail, Barkat, 2017; Ali, 2018;
Reba, 2017) and many others. The current study is focused on the curriculum, and process of the induction
program in KP from the perspectives of newly recruited teachers and in the light of the National Professional
Standards for teachers in Pakistan.

Research Questions
The following research questions were formulated:

1. How is induction program practiced in Khyber Pakhtunkhwa?
2. How far are the professional standards in Pakistan followed in the induction program initiated by KP
government?

Nature of the Research

The focus of the research was to analyze induction program from trainee perspective and to compare the
induction program with 05 National Professional Standards necessary for teaching. The researcher adopted
gualitative research design for conducting research study. Purposive sampling technique was used for data
collection, 20 newly inducted teachers wereinterviewed for data collection. Interview questions were
developed after going through National Professional Standards and discussion with the trainees. Hence, 5
interviewed questions were framed. The first question was related to the content science, Urdu, English and
Math, in the induction program. Second, a question about teaching method and satisfaction of the trainees
was included, and the third was was about the teaching of assessment in the program. Similarly, the fourth
was asked about creating collaboration between school and community, and the last one was about the
integration of ICT in the education. All these are based on the standards teachers.

Data Collectionand Analysis

To collect data from the selected respondents, the researchers personally visited different schools and
requested headmaster of the school to allow him to collect data from the respondents. Data were collected
through semi-structure interview which helped researcher in getting information, perception, beliefs and
values of the participant (Tuckman, 1972). Semi structure interview is well-suited for the investigation of the
belief and point of view regarding issue and helped the researcher to get more information, elaboration and
clarification of answers (Barribal & Whiles, 1994; Cohen et al., 2007). The researcher recorded the interview
with the consent of the interviewee. Thematic analysis technique was used for analyzing the data in the first
step the researcher identified codes within the transcribed interviews then the process of categorization was
done in result of which certain categories were identified and then themes were identified from the
categories. The themes were analyzed.During thematic analysis 09 themes emerged regarding Induction
programs from the perspective of teacher trainees. Following is the list of themes emerged from data
analysis.
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Lack of Urdu

Urdu is a compulsory subject from grade 1 to 12 grade but it was found that there was nothing in the
induction program about Urdu. This was one of the main deficiencies in the induction program and this a fact
that our teachers, like, other subjects need improvement in the content of Urdu as well. All the respondents
mentioned that there was no content on Urdu in induction program which is not a good sign for new
teachers. For example, teacher 16 said: “...the content of induction program only consisted of English, Math
and science hence, Urdu wasn’t part of the program...” Likewise, teacher 7by responding to a question
“whether they had covered the content of English, Math, Science and Urdu”said: “...the subjects you asked
about was part of the induction program and they worked on it but not on Urdu...” .Similarly, teacher10 , by
sharing his views about content of Urdu said: “...yes, they worked on the content, but Urdu wasn’t part of
the program they mainly stressed on science and Math...” .

Level of the Content

Some of the respondent talked about level of the content. They shared the views that the content of
induction program was not of the primary level for primary teacher the content was difficult. If, focus of the
program was on content then there should have content of primary level with some techniques of teaching.
For example, teacher 12 said: “...the content of the induction program was not of the primary level and it
was that of secondary or middle level. We, primary teachers should have been trained in the content of
primary level, similarly, for middle school teacher the content was that of Inter level in the program...” In
the same vein teacher 5 opined, “...personally, I am not satisfied from the content. They should have trained
us in content of primary level because I, in future, will be the teacher of primary level...” It is inferred that
the content pf the induction program was not according to the level of the teachers, and thus they might have
not have learned much.

Lack of Competent Instructors

Teacher educators are considered to be role model, in attitude, skills and competency. The trainees not
only learn from the content but from the behavior and conduct of the trainers as well. The trainers themselves
must be well versed in the field of educating future teachers.Some of the respondent said that, their trainers
were not competent for training the trainee teachers. There should be specialist teachers for teaching content
to the trainees. For example, teacher 14 responded to the question whether their trainers were competent in
the area which they taught. ‘No, our science teacher was promoted SST and hence was not competent in
teaching science and math...”.

Similarly, teacher 18, by responding to same question said: “...our master trainer for science was that of
MA Islamiatand hence wasn’t aware from the very basic things of science”. Teacher3 sharing his views
regarding selection of trainer’s said:

“...there must be scrutiny for selecting teacher trainers and only competent one should be selected.
The trainers selected, must know the process of training the trainees, objectives of the program but, in
induction it wasn’t the case because promotion-based SST’s were selected as master trainers for science and
math... "Teacher 20 opined, “...they only taught us the content present there in the tablet’.

Teacher 6 by answering question regarding their trainers said: “...I can’t say I am satisfied from the
trainers because, for our Math and Science there was only one SST and it was difficult for him to cover the
topics of both the subjects”. Similarly, teacher 12,15 shared their views about trainers and said: “...English
teacher was good, he was subject specialist in English, but for science and math they assigned only one
senior science teacher...”

Lack of Teaching Methodologies

Teaching methodologies are essential for proper interaction of students with the content but in the
instant case quiet a lot of respondents mentioned that there was nothing about teaching methodologies in the
induction program, there was not any content about teaching methods,and most of the trainers did not discuss
teaching methodologies of the content which they taught. For example, teacher 4 said: “...they haven’t
taught us content about teaching methodologies and only told us teaching based on lesson planning”.
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Similarly, teacher 12 said: “...they didn’t teach us teaching methodologies nor any techniques. The trainers
were having their own guidebook provided by the government and they followed that book...”.

Teacher 10 opined, “...there was no such content on teaching methodologies they only taught us the
content present there in the tablet PC”. While, some of the respondents by responding to the question
“whether, there was any content or discussion regarding teaching methodologies?” said that the trainers
informally discussed the teaching methods but there was no content on teaching methods. For example,
teacher 7 said: “...for teaching methodologies, in the start of every session, they use to give us hints like how
you will start teaching and what you should do before starting the class but no separate content on
methodologies”

Lack of Content Regarding Assessment

Assessment plays an important role in the process of teaching and learning process. This should be an
important element of any training program. And assessment is standard number 5 in the standards for
elementary teachers in Pakistan. The current study also investigated assessment in the induction program. It
came to light that there was nothing on assessment in the whole process. For example, teacher 5, in response
to the question whether they learned something regarding assessment, said: “...concerning to the
professional development I am not satisfied because the focus of the program was only on content hence,
there was nothing for our professional development...”.

Similarly, teacher 4 by responding to a question regarding assessment said: “...we haven’t learned
anything regarding assessment, nor they taught us content regarding assessment, and we were treated in the
program like school students... ”Teacher 6 said: “...No, they haven't taught us any techniques related to
assessing students. I, once told them that this is our professional development program, but we are learning
what we already learned in our B.Sc.”. Whileteacher 9 said about content of assessment“...they haven’t
taught us any content on assessment of students...”.

Community Involvement

One standard for elementary teachers is related to the skills of teachers for involving community for the
improvement of schools. The teachers were asked if there was any content or discussion about society
involvement in the induction program. It was found that there was almost nothing in the course about the
involvement of community in the matters of schools. For example, teacher 1 said: “...there was no such
content which teaches us how to engage different stakeholders with the school...”.

Similarly, teacher 2informed about community involvement in the induction program, “...there
was no content nor any discussion on collaborating community, like we have PTC community or how to deal
with education officers”.

“...this was first program so the trainer himself were not aware of the process of the program and the
program was even lacking necessary stationary hence, there was no such discussion regarding collaboration
of different stakeholder” (Teacher 5).

The Use of Information and Communication Technology (lIct) in Teaching and Learning

The use of ICT revolutionized each field of the universe, ICT can also play an important role in the
improvement of teaching and learning as well getting access to those who are inaccessible through formal
education. We are living in 21% century in which almost all the things are computerized. But, in in Pakistan
the most basic sector on which all other sectors of the society are dependent is still following traditional
approaches—The education sector. This study found that induction program was lacking any content
regarding use of ICT for education. For example, respondent 1 said: “...there wasn’t any material on
integrating ICT in education. They only introduced us with tablet PC...".

Several other respondents shared similar views regarding ICT for example, respondent no 7 said:

“...the tablet PC was only availed for the trainees, they use to watch videos and prepare assignment from
that tablet PC other than that there was no material about integrating ICT in education...”.
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Similarly, respondent no 10 said: “...computer education wasn’t part of the program. The focus
was only on content teaching...” Sizeable number of respondents shared same views regarding ICT content.
For example, respondent no 5 said: “...they only teach us how to use tablet PC the rest no content on ICT
integration in education”. Similarly, respondent no 6 said: “...neither content nor any discussion for ICT

2

integration except teaching us ways for solving Tablet PC related problems...”.

Lack of Proper Use of it Expert

In induction program in addition to some subject experts, an IT expert was also assigned to each
center. As, we know that the program was lacking any content related to ICT integration in Education as
respondent no 2 said: ““...there was no such content on ICT...” The role assigned to IT expert was quiet
opposite to his abilities. For example, respondent no 2 said: “...the job of IT expert was to give marks on
assignment, solve tablet related problems and take attendance...” Similarly, respondent no 3 said: “...the
job of IT expert was to maintain labs, give marks on assignment and at the end taking attendance”.
Similarly, respondent no 6 by denying the presence of ICT related content and elaborating the job of IT
expert said: “...no content or any discussion related to ICT integration except teaching us ways for solving
tablet PC related problem.

Findings and Discussion

Induction program was lacking any content of Urdu as most of the respondents mentioned that Urdu
was not there in induction program. Urdu is our National language and lack of Urdu training in the program
would have bad consequences for trainees.

Secondly, the content of induction program was not of the appropriate level and many respondents
mentioned that we should have been trained in the content appropriate for our level. Some of the respondents
mentioned that our master trainers were not that competent because they were SST but promoted SST and
hence were not competent to cover most of the topics of Science and Math. Similarly, some of the
respondents mentioned that their trainers were not specialist of the subjects because the trainers not related to
the subject e.g. some of the participants said that their trainer were MA Islamiyat and hence were not
specialist.

Teaching methodologies is an essential element in teacher education programs. The pedagogy is an
essential element of the trainings as according to (Armstrong, 2007) teacher with even better understanding
of content may face difficulties in teaching those content and conveying the information to their students.
Teachers who are trained in teaching methodologies can use teaching techniques and may be able to use
different techniques for varying abilities of students.

The participants of the research mentioned that induction program was lacking training of assessment
and there was no material nor any discussion on assessment. While, many studies show that assessment is
important factor for teachers as we know assessment is one of the important factors for example according to
(Armstrong, 2007) teacher must know not only content but the techniques to assess as well. Similarly,
another study by (Oter0, 2006) mentioned that teacher education program must train teachers in different
assessment techniques so that they may use appropriate techniques in varied circumstances. In induction
program mostly the focus according to many participants was on content teaching hence, the program was
lacking any discussion on collaborating community with the school according to some studies for example
(Armstrong, 2007) in teaching profession you cannot work in isolation. Teacher must know how to
collaborate different stakeholders as, according to (Berry, 2005) to communicate with the parent is one of the
gualities among some qualities of best teachers.

Additionally, in induction program the new teachers were not trained in using ICT for education we are
in 21 century and hence ICT can make our teaching learning process more easy but it was a neglect in the
program as according to (Armstrong, M 2007) teacher education program must train teacher trainees so that
they may effectively integrate ICT in education. According to UNESCO (1998) the growing advancement of
ICT changes the way to prepare, get and transfer knowledge.

Last but not the least IT expert in the program was not properly used for the betterment of the program
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because their job in the program was to mark attendance andmost of the respondents mentioned that IT
expert job was, to upload assignment marks and solve tablet PC related problems.

Conclusion

Based on the data analysis and major findings the researchers concluded that the induction is not that
effective because, most of the participants were not satisfied from the induction. Firstly, in the induction
program there was no content of Urdu hence, it had ignored the Importance of National language for primary
students and teachers. Similarly, the content in induction program was of high level and the content was not
appropriate for primary teachers and some of the respondents mentioned that they should have been trained
in the primary content with certain techniques of teaching. But, the focuses only on content of three subjects—
Science, Math, English and hence not stressed on the professional training of the trainees.

There was not any professional training— teaching methodologies, assessment training, ICT integration
into education and lack of content and discussion on engaging the community with the school. It is
concluded that the program was not in accordance with national professional for teacher because there were
no certain criteria followed by the induction as mentioned in the professional standards for teachers. It is
concluded that the program was not the professional training, but it was based on content teaching like
students learn subjects in the school as some of the respondents mentioned that professionalism was not there
in induction program.

Additionally, the researchers conclude that, although, the focus of induction was on content, but it was
even far behind in teaching the content because among the trainers some of them were not competent while
some of them were not relevant to the subjects. Promoted SSTs were not able to train the teacher trainees.

Recommendations

Based on the findings the researcher has put forward the following recommendations and suggestion to
make the induction program more effective.

1. In induction program the government should introduce Urdu as a subject as well in addition to the
three subjects. Just because we cannot ignore the effect of Urdu on students as well as on new
teachers.The trainees must be trained in the content they will teach in future by the end of induction
program. Like, the content for primary teachers should be that of primary level and for CT teacher
the content should be that of middle level.

2. There should be fair scrutiny for master trainer selection and only subject specialist should be
selected as master trainers. It will not only improve content teaching, but trainee would be trained
under experienced specialist. The master trainer of the induction program should be trained in a way
so that they may integrate pedagogy/teaching methods with the content and hence the trainees would
be trained not only in the content but in the pedagogy at the same time.

3. The program should focus on professionalism and hence must train trainees in skills they would need
in future. Like, the trainees must be train in assessment so that they may assess what they teach.

4. The induction program should introduce content related to ICT and must train teachers in using ICT
for education.

5. The new trainees of induction program must be trained in the content and they may also be taught
how to collaborate with the community and different stakeholders. Moreover, the objectives of
induction program should be developed by looking at National professional standards.
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